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Meet all your English learners

" language and academic needs

There I1s no such thing as
one-size-fits-all learning

Today's classrooms are diverse, making it challenging to reach every student
on their own unique pathway to learning. As your partner in personalized
learning, Pearson delivers proven solutions and support so all of your
students can achieve their potential in the classroom and in life.

Pearson Longman Cornerstone and Pearson Longman Keystone are
programs which provide all the support you'll need for your students. ELL
focused content, including intervention and assessment, are built upon the
best teaching practices and the research of leading language development
experts such as Dr. Anna Uhl Chamot and Dr. Jim Cummins.

Helping teachers to teach and students to learn

Pearson Longman Cornerstone and Pearson Longman Keystone provide
support for teaching English Language Learners to gain the highest level of
language proficiency and academic success.

® Personalized instruction for all learning styles.

® Students take ownership of their learning and develop key academic
language and life skills.

® Builds students reading confidence through accessible language and fun topics.

® Enables you to track student performance in real time, anywhere for
targeted and explicit instruction.

Built on research of leading ELL experts

Anna Uhl Chamot Sharroky Hollie

® Jeacher trainer and researcher in ® [xpertin Culturally Responsive
content-based second language learning Instruction, professional development
and language acquisition strategies. and second-language methodology.

® Designed the Cognitive Academic ® [xecutive Director of the Center for
Language Learning Approach (CALLA). Culturally Responsive Teaching and

Learning (CCRTL) and co-founding
Jim Cummins Director of Culture and Language

, . Academy of Success (CLAS).
® Renowned for his research in literacy

development in multilingual school John De Mado
contexts.
® An energetic force in the field of

® Focuses on the uses of technology Language Acquisition

to promote literacy and language

development. ® [ounder and president of John De
Mado Language Seminars, Inc., an
educational consulting firm devoted
exclusively to language acquisition and
literacy issues.
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Pearson Longman Pearson Longman Keystone Open the world through
Cornerstone ©2013 ©2013 for Grades 6-12 technology

for Grades K-5 (ages 5-11) (ages I 1-18)

See pages 6-9 See pages 10-13 See pages 14-15




Assessment and instruction working together

In-depth teacher training

and daily support

Ask your Pearson Representative for more information on the
SIOP® model and A+RISE® cards to support the teachers
with instructional strategies and professional learning.

Assessment-driven data is key for personalized instruction. Data provides

schools and teachers with information to evaluate ELL performance,

inform instruction, and develop language proficiency.
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AIMSweb: Academic
Achievement Measures

SELP2: Assessing Language
Proficiency

® Helps teachers evaluate students’ listening,
reading, writing, and speaking skills and
assess English proficiency levels.

® F[asy-to-use online scoring and reporting tool
gives teachers useful data to inform instructional
decisions.

® Helpful notes linking assessment with instruction
can be found in the Teacher's Editions of both
programs.

“The streets will flood soon,” Dad said.

“We must drive carefully,” Mo said.

| he shore was pounded by angry waves. The waves were

strong and high. It was the afternoon, but the sky was as dark
as night.

People on the coast were leaving their homes. The roads
were crowded with cars. Our car moved slowly down the
wet road

coast where the land meets the ocean

CEOTI I What kind of major damage can a
LI stom do?

READING3 111

Reading 3

Comprehension Check

Answer Questions Have students participate
in a timed-response question and answer session.
Ask the following questions and give students 20
seconds to find each answer in their books.

1. What did Dad do to the windows of the beach
house? He nailed wood over the windows.

2. Where was the family going to stay safe? They
were going to a shelter.

3. What was the boy worried about? He was
worried that his vacation was ruined.

4.What three things happened as the hurricane
came closer to shore? Lightning flashed. Thunder
clapped. Rain el

5. What was Dad worried about when they were in
the car? The sreets might flood.

6. What were other people on the coast doing?
They were leaving their homes.

Build Discussion

Before students continue reading the story, lead a
class discussion about what the family has done
to protect themselves up to this point in the story.
Ask students to describe other ways the family can
be safe.

[dLCS O] English Learning

SELP2 - Stanford English Language Proficiency Test

The Reading subtest assesses students' proficiency in this area. See

the correlation for clusters that support these skills in Appendix B
in this Teacher's Edition and in the Pearson English Learning
Teacher's Guide.

[ARISE"
Fluency Card F6 (pp. 110-111) STEP 1: Monitor Progress

Before You Go On

Have small groups discuss the major damage that
the storm can cause. Then, sk each student to
write two sentences describing the damage. Invite
volunteers to read their sentences aloud.

Scaffolding

Ask students to make a timeline of how the
weather has changed since the story began on

p. 108. Have students imagine they are on a news
program reporting the storm. Students should use
the timeline to describe the details of each part of
the storm. Ask students to read their reports to the
class. Encourage students to read with expression
and include as many weather details s possible.
Then compare and contrast the details that the
students included.

Use AIMSweb® to measure ELLs academic
performance against other students. This provides
teachers with a realistic and accurate view of
performance to inform personalized instruction.

® Progress monitoring notes are found in the
program’s instructional materials.

® Most assessments take just -4 minutes so can

be brief and frequent.

Read the selection. Then answer the questions.
(1) It stopped raining in the Southwest in the summer of
1931.(2) Crops died. (3) There was nothing left to hold the dirt
on the ground. (4) Then the dust storms begin. (5) This event was
called the Dust Bowl, and it asted for 10 years. (6) There was dust
everywhere. (7) There was dust i the food and in the water. (8) It
ishard for animals and people to breathe. (9) Sometimes there was
5o much dust in the air, people couldrt e the sun. (10) The sky
become so dark, it looked like night during the day.
1 Whatis the BEST way to revise sentence 47
A “Then the dust storms end.
B “Then the dust storms begun.
C Then the dust storms began.
D No revision is needed.
2 What revision, if any, is necessary in sentence 87
F It was hard for animals and people to breathe.
G It were hard for animals and people to breathe.
H Itare hard for animals and people to breathe.

] Norevision is needed.

‘What change, if any; should be
made in sentence 107 Tips

' Read sentence 4 in the selection
A Change looked to look. again. What acton s descrbed?
B Change become to became. V' Read each answer choice to.

yourself. Think about how to form
C Change become to were. ==
Sentence 10 contains an irregular
D Make no change. Ver b e comecty?
unT2 129

Progress monitoring notes
are embedded in the system's
instructional materials.

[T\ English Learning

@) AMSues

D

Consider the AIMSweb® Maze Curriculum-Based Measurement,
which measures students’ general reading proficiency and should be
administered three times a year. Use the reports from the AIMSweb®
Maze Curriculum-Based Measurement to help you:
« Identify students at risk
Help individualize instruction
Evaluate student progress
Demonstrate Adequate Yearly Progress
Generate and print professional reports at the student,
classroom, grade, building, and district level
* Enable evidence-based evaluation and data-driven
decision-making
« Monitor progress, demonstrate improvement, and document
achievement for ensured accountability

SAY Before we read the selection, let’s look at the
questions and answer choices. Question 1 refers to
sentence 4 in the selection. Pay special attention to
this sentence when reading the selection.

STEP 3: Practice

Using the Strategies
« Look at the questions and answer choices

with students. Draw students’ attention to
sentences 4, 8, and 10 within the selection.
Tell students that questions like these are
testing their ability to write in English by
asking them to revise and edit certain
sentences.

SAY Question 1 asks you to revise and edit

sentence 4. What action is being described?

« Ask students to read the selection again up to
sentence 8.

SAY Look at Question 2. Each of the answer
choices uses some of the same words from
sentence 8, but they differ in what form of the verb
be is used. What is wrong with the verb form in
sentence 87 (should be simple past, not present;
should be singular)

« Explain that these types of questions may
test their ability to spot errors in verb usage
within sentences.

SAY Look at Question 3. It has suggestions

for improving the sentence. Do you notice any

problems with the verb tense in this sentence?

What is the past tense of the irregular verb

become? (became)

« Explain that these types of questions may test
their ability to spot errors in verb tense or in
subject-verb agreement.

* Have students evaluate the answer choices.
Ask students to explain what s being
asked in each test item. Ask students to
identify problems they had in answering the
questions. Have them share the strategies
they used to answer the questions.

Answer Key
1.C 2F 3.8

T 29
Student Report
SELP Elemantary/A Scores - Grade 5 Spring- 2010
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Common Core State

Standards correlations are oottt
, . . , L . included for every reading.

Pearson Longman Cornerstone is a proven, standards-based program Start your planning with the Teacher's Edition, which 4 8

for students in Grades K-5, focused on learning English and achieving

academic success simultaneously. It provides explicit, intensive and focused

instruction that accelerates students' language acquisition and reading

Comprehenslon Sk|||s. Uiit power'ﬂ.ﬂ Forces of “dfure Read more about pacing online at

www.LongmanCornerstone.com

provides easy-to-use, step-by-step lesson planning tools.

PLANNER!
. . L . [Reading (1) | 9 Put It All Together
(>4 The Bi ti i
® Accelerates academic language acquisition through explicit instruction. . IORTLXITEITM  vesuvius Eruptst L oW ,an« Lightai rricanet pecn: 40
e Unit Preview: How do people protect PP: A Vs ° ©ep. Exlrs (T '“"" The Big Question
th Ives fre rful ‘Summary Connection to the Big Question o ® Summary Connection to the Big Question ‘Summary Connection to the Big Question
[ pp. 6873 b oM oA A nonficton reading focusing on wnatpsndawl.n. An ntemet stay safe A "
° Pacing: 3-4 Days orces of nature? from the past 0o ® during thunderstorms. protect yourself during dangerous weather. E"M;n ::OPI“ unde‘:“‘::‘!
N . . How. le protect themselves
® Develops transferable academic skills through Understanding by - e : o e s
! ' ° pv:-h‘;:)'dg{aUk"Dwabamweame’?' RI}.‘%‘RI £ L44,L44; 'Ldﬁ EVI::% L44, Ldl‘LAG Fnﬁﬂl Standards: L.4.1f, L.4.4, L44a L46, Teaching Standards: | 1 L4l2¢
Des[gn@ and Connected Iear’n”’]g. : N P44 LA R4 RLAT SLAT SLA TG g LSl RE4ARLAG RLAT, SLA1,SL41 6, SLa1d ;.“fg“;(‘,;‘g“gff;’2“‘”3“”“
[ ] [(,‘:;:'Sm,ie;fmmamgun:me. BUILDING BACKGROUND More About the Big Question, p. 78 How can Question, p. 94  What can you More About the Big Question, p. 108  Why s it ms W: %ﬂa W44, WAS, WAE,
[ ] World, p.72-73 past events teach us how to protect ourselves? e 1g thunder and lightning storms? important to know about dangerous weather? Practicing Standards: L.4.1.1, R1.4.10,
. . . . RL.4.10,SL.4.6, W4.2.b, W4.2.d, W48
[ ) 'VOCABULARY . Igylnrls volcano, lava, crater, erupts, ash, * Key Words: lightning, thur nde electricity, * Key Words: breeze, hurricane, shelter, bolt,
® Provides an easy-to-use roadmap to language proficiency and lifelong e (T — | L A R S I Sttt 10
. ) Teaching Resources feature, p. 92 major, p. '06 Projects / Further Readings, p. 121
acad e m I C SU CCeSS [} Unit Resources PHONICS WORD STUDY + Word Study: Pronunciation of Ending: -ed, p. 77 + Word Study: Compound Words, p. 93 + Phonics:  Digraphs: ch, sh, th, p. 107

* DVD Program, Unit 2

Ustenngsed Speakin tekshop
Givoa Howrlo Pesenaton p. 125-123

» READING AND LEARNING * Reading Strategy: P redi . 78, 81 + Reading Strategy: |
g postec Uit STRATEGIES ategy: - Seq vents, . 84
« Leveled Reader Library ents

L]
L] + Graphic Organi
° o Teacher’s Resource Book 3
® Blends rigorous, research-based reading and language skills instruction : s 157 T g
o

Genre, pp. 94,97« Reading Strategy: Visualize Setting,

nres, p. 98 op. 108, 113 Writing Workshop:

m, p. « Learning Strategy: Clues to Setting, p. 114 Wit s Honeto Eesey, pp. 124125
« Graphic Organizer: Word Web, p. 115

Fluency, p.127
Irregular Past Verbs, pp. 86-67 « Grammar:  Imperatives and Time-Order « Grammar: _Adjectives, pp. 116-117 LALh
* Writing: _Organize Ideas by Cause and Effect, Transitions, py Writing:

ting: Tansilon, 0. og‘ o1 20 5omet « Writing: Explain a Process, pp. 118119 Test Preparation, pp. 128-129
i Pp. 88— uesions JEXL ElnHoWlo DoSamethingg
. , - s st o e Se———
together with a balance of content-area readings and age-appropriate, . et st e e st e
oo Renuabook TECHNOLOGY Students use the website, CD-ROM/e-book, and Studen e, CD-ROM/e-book, and  Students u ite, CD-ROM/e-book, and  Students use the mnx LELY
h . h . _t _t _t . (] 0 ”::SP«?'M;'PS i anal g iPad apps to reinforce skills in this reading. iPad aj Kills in this reading. iPay skills in this reading. o Imnk unp d aj kil
- Y * Phonics and Word Analysis Kit in this reading.
ish-interest stories. . « Pons ard ord s
. - = 5
° PEARSON Qi8] Learmng
. IO M— [ Reading (2) Resaing (3) Put It All Together
SIOP® in Practice Les: snn , Building Background T77, Lesson Preparation T91, Building Background T93, esson Preparation T105, Bui m ua ckground T107,  Lesson Preparation T121,
r—_—_—_—_—_——_—_—_—_—_——_—_—_ (] PROFESSIONAL DEVELOPMENT U@ S itegies T81, Practice/ Lsss Delivery T95, Practice/Application T97, Compmnssblalpul"ﬂg w and Comprehensible Input T123
\ [} Annllcanon T83, Rev\ew and Assessment T85 Review and Assessment T99 Assessment T115, Cnmpmhznslb\e Input T117
[ ] i 2] e and Content Card La6; Comprehensi Vocabulary Card 12 T95, Language and Content Vocabulary Card V8 T106, Phonics Card P6 T106,
. ° S A RISE Strategies  Cact ns Phonics Card P9 T76, Card La6 T101, Writing Card W T103 Fiuency Card F6 T111, Gomprehension Card
P cam €9 179, Comnrenens\un Card C6 T115, Classroom Assessments Card A3 T117,
roven effectiveness :
° Writing Cald WS T89
° @ AMsweb® Oral Reading Checkiist T81 Reading Curri 01 ™3 ez Curdum Boead
Y AMSwes PROGRESSMONITORING L Measuremen
Pearso n Lo n m an Co rn e rsto n e h as bee n S h OWn to d ram atl Cal | I n C rease ] SELP2 Reading T76, Writing Conventions T87, Reading T99, Writing Conventions T101, Reading T111, Writing Conventions T117, Listening and Speaking T125
g y ° ASSESSMENT Writing 89 Witing T103 Witing TH9
. . P
student achievement across all skill areas. " T688

Watch the video

Watch a video from the teachers who participated in the pilot.

The Unit Planner outlines the
unit at a glance, showing all the
skills, resources, and assessment
opportunities for each reading.

To view the video, go to: youtube.com/watch?v=MEYmKbzmQBE
or go to youtube.com and search “Longman Cornerstone.”

Download a unit overview at:

— — — — — — —— —— —
— — — — — — — — — — —

www.pearsonglobalschools.com/cornerstone2013

7
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How to use VISIT ges 11
Pearson Longman Cornerstone ©2013 p———

Teaching a unit Teaching a reading

Each reading includes background building, vocabulary building, a reading strategy, and activities for
comprehension, grammar, and writing.

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Each of the six units in a level
focuses on a theme and is

organized around a Big Question, Build Unit Vocabulary
following the principles of the introduces vocabulary
Understanding by Design® model. related to the unit theme.

Key words, academic words, and
word study skills are introduced
Explicit phonics instruction, Prepare to Read and practised before, during and Reading strategy boxes ensure that
especially at the K-4 levels, is lessons precede after reading, to ensure acquisition students know when and how to
very helpful for ELLs. each reading. and retention. apply the strategies to their reading.

entire overview of the person's life. Read aloud each of the terms for animals in the standing of words and ways to learn them. Monitor students to see that they are lis Oral Vocabulary Routine rm the reading strategy.

L]
L]
o
o
. L]
PREVIEW THE UNIT Reading 3 L ° >
UNIT ° Reading 1
© ° ° INFORMATIONAL TEXT
° H ° . NFORMATIONAL TEX
° TEP. Introduce n l m a s ’ m EP 1: Introduce ° ° STEP 1: Introduce Literary Nonfiction
[ ] ' R o © ° [ &%
: View and Respond Digraphs: ch, sh, th "% Phonics ‘ - . o P — % More About (g
° Poster Tell students the theme of this unit p I Sometimes two letters combine to make one sound. The letters Use the phonics lesson to help students distinguish ° ° ore Abou How can past events teach
o is about how people help animals and animals e o p e y ch, sh, and th are examples. These letters can come anywhere snunfis of_EngIlsh with increasing ease, and to learn ° The Big Question for this selection focuses — s how to protect ourselves?
py help people. Have students look at the poster. ina word. Listen. Sound out the words in the box. relationships between sounds and letters. ° attention on the idea that we can learn from the past.
Ask questions about the unit theme and the Di ° ° B Listen to the Aucio.
ou - igraphs: ch, sh, th Help students see that " St -
( N Explain that it is important for people to stud Listen for the general meanin
o photographs. Elict ttles of the readings. Ask a n d c a r I n ch sh _th two letters that are consonants can combine to e L p‘ tstol s hat to d " S‘ futu 2 " D i
° students what they think each one may be about. chances share think make one sound in the pronunciation of a word ° ° past events to learn what to do in the future. Ask P e
° Point out the descriptions of the Listening and v cheer shelter this N ° students what they Iea(ned frarp experiencing a big
Speaking and Writing tasks. approaching | shore thunder SAY When two letters combine to make one L] event, and how they will use this learing * Reading Strategy
04 . . Animals are fun to be around. Some ™ watched flash weather sound, they form a digraph. Ch, sh, and th are ° ° in the future. Have them fill in a T-Chart like the Predict
° Video For a warm-up activity, have students beach <plashed with examples of digraphs. ° ° one below.
° watch and listen to the video to build concept keep us companyOther SiisIs - P = ° Before you read, guess,or pred
and language attainment. Encourage them not to help us. It is important to take care . o ‘ Natural Event: Storm | what the story willbe abou.
b4 worry if they don't understand everything they hear. of our animal friends. m L) ° Follow these steps:
° Before watching, ask these preview questions: — y ° . | Whatiteamed | | WhattoDointhe Future | « Read the title.
Work with a partner. Take turns. . . . . . illustrati
o « Who is Sunny? \ith a pariner. Take turns Review the formation of a digraph with students. Y Look at the ilustrations and
. - « Choose a word from the i i Astorm can come fast. Watch weather repor photos. Read the captions.
[ ] Sunny is a companion animal Write the following words on the board. Ask
y p: 3 1 |science 3 |Social Studies chart. Say the word aloud. students to identify the digraph in each word o We ran out of water. Keep extra water at home. « Predict what the story will be
.. * What does Sunny do? ithout looking at the " 3 about.
Sunny visits people who are sick or lonely. rd, have your partner tell beach splashed Listen as your teacher models the
M 3 PREVIEW THE UNIT e the word has the shelter that ¢ reading strategy. The Temple of s was in Pompeii.
. . BUILD UNIT VOCABULARY i < oh or th. - share this i Reading 3
o . i ds th, . il N . . 9
(3 STEP 2: Build Background e . i more vords hat are Diectstudents’ attention to the box w T .
TEP 1: | d What do you know Ask one student to read a word from tt EP1: | d 4o fond Audio
@ ™ The Big Question '0\) 2 2 [lniailiss about animals? 63 ) another to explain what digraph it use: ntroduce lsten to the audio. After students
Read loud the Bg Question. Explan that !J, :::"',‘3"';;” ot jfhcstanlians Use the unit vocabulary lessons to help students E Have students review the words in the Prepare to Read What You Hurricane! is a story about a family on vacation ask them to tell what the selection
- i i i b L will L 3
animals and people help each other. !eam ba}lc vooa}:ulary t\eard during dlassroom READING3 107 P-107.Then ask them to yvork in group Objectives Read aloud the objectives in What R § i earm who lived though a hurrlcane. 78 uniT2
instruction and interactions. one new word for each digraph, underl i i iacti codng ; ey
. y ’ You will Learn. Review the Language Objectives = Vocabulary bulding: Words in Context "
SAY Think about an animal that you have cared . Words to Know . digraph in each. i the SIOP note. Contot,panics ords in Contex Strategy
for and animals caring for each other Unit Vocabulary o rese words otk sbout i < tendng ey © A breeze s a light students that to predict means to
 Have you been responsible for feeding an 1 In this lesson students will identify terms describing sten and repeat. Use these words to talk about animals. - LISTENING AND SPEAKING salize setting ‘wind. When it is breezy, ht happen next in a story before they @ Common Core State Standards " tefultextof the
animal? EL Insights animals and their habitats. TN STEP 3: Practice " mimw plants alnd Itrees may . This strategy can help them better standards,see Appendix A,
« Have you ever seen an animal family? Narrow Topics alligator raccoon elephant I z - LISTENING AND SPEAKII Key Words rammar move alitte. e sequence of events. Have students The following standards apply to pages T78-T83.
o How were the members helping each other? Help students write by giving them clearly focused assignme = P® in Practice Have students listen to the audio and say the Adjectives A HIRTIEATE s a big in the side column on p. 78. Teaching the standards: R1.4.1, R14.2, RL.4.3, RL4. 10,W4.7
p . g STEP 2: Teach . e Have students work with partners. Mak " " tropical storm. It brings Practicing the standards: R1.4.4, RF4.4.c, L4.4,1.4.4.2,L4.6,W4.8
Students will be able to include more details if they have a o DING k o K P - words. Next, to reinforce language attainment, read Explain a Process very strong winds and a ding strategy by reading the first two for additional standards correlati
narrow topic. For example, encourage them to write about ¢ Words to Know iy hould :atur_e : :y lowing their student reads a word from the chart ar through the Oral Vocabulary Routine. ites eporse o Ia”gye trong vinds and joud. Do a think aloud to
event in an important historical figure’s life rather than write parrot — girafie asized Students should be active in developing their tells which digraph (ch, sh, or th) the w

“These words il hep you
J Words to Know section and have students listen to .

Wall When introducing the Key Words and Academic least six words that are spelled with ch, Define: breeze a light wind _
and repeat the terms as they point to the correct write them on a large piece of paper and display them Encourage students to switch roles. Expand: The gentle breeze felt soft and cool. Beginning Read aloud the captions on pp. 78-79. Have
Al-li uie‘;uct_,;{ o . y irrr'\age. Havelstud:nlts e their grio; kno;vledgedof wall in your classroom. Throughout the lesson, as words are Answer Key Ashk: F:iow does a breeze make you feel on a AT I e e,
Teaching Resources Vi ead aloud the unit opener text. Have students these animals to help them read and understan . " ed, add brief definitions, synonyms, antonyms, cognates, or ; ot day? Resources
o ' repeat it in chorus after you several times. the words. Alternatively, to reinforce language e L e o I ey or 2 he word wall to rei )f/ e oo €09 Ansiers will vary. N . § § Early Have students reread pp. 78-79. Have them work
Teacher's Resource Book, pp. 89-90 N _ X and answer questions using these words and the words above. es to the word wall to reinforce meaning. Define: hurricane a violent tropical storm with Resource Book, pp. 109-110 Intevmediatel  vith portner o place theeventsof tht oy n
OUFIZTEIEn (G RE Wiritethe sentences on the board, Have students repeat eact attainment, have students fisen to the audio and bird amammal a reptil Reteach heavy wind and rain encies, p. 82 Intermediate  Pompeii in the order in which they occurred.
 Assessment, pp.3-10 sentence. Point to each word and encourage students to say say the words. ‘ 2 eptie i Expand: The wind blew down many trees during ok, pp. 44-46
« Posters e Video chorus. Practi Example:  A: What. kind of animal is an alaator? 5"‘?"“,'"}‘?', '°°kh‘h’°“9h "‘ed'eﬂd'"g_ the hurricane. fe-book  » Audio CD &1 Early Advanced/  Have students find the country of Italy on a world
For extra prectice, use the DVD, CD-ROM, ractice alater s areptle- words with digraphs. Have studerls M nsk: What do you think happens during a ra pracice, use the DVD, CD-ROM, Scvanced map Havethem draw & map offaly and abelte
and worksheets on the Companion Website. Readd the d|r$kct|ons aloud to su;dentsh. Have pe: - hurricane? orksheets on the Companion Website. location of Pompeii and the Bay of Naples.
students work in pairs to complete the activity. ) -
T Encourage them to use the example and insert each Read the question. Write your response in your notebook. Define: shelter a place that protects you
of the animals listed above. Have students add the What other birds, mammals, and reptiles do you know? from harm
terms in their personal thesaurus. Expand: We took shelter at the school after
| the storm. 104 uniT2
Write Ask: Where does your town have an emergency
Direct students’ attention to the Write section. shelter?

Before they write their response to the question

Define: bolt a sudden flash
in their notebooks, have them discuss their prior _

Expand: The lightning bolt streaked across
knowledge of animal groups. Have them give

" Beginning Ask students to point to the illustration of the e sky. . - The following standards apply to pages T104-T107.

examples of animals from each group. raccoon in the Words to Know box on p. 4. Repeat Ask: What is the brightest bolt of lightning you Teaching the standards: RI.4.4, RE4.3, RE4.3.2, RF4.4.c L4.6,L4.4., 146

) ) with the other animals. have seen? Practicing the standards: 5L4.1, SL4.1.c, SL4.1.d
Link to Science Got foradi lati
Explain that the environment also includes the IEa'rly diat Have :(udems point to and name each animal
temperature outside and the seasons. Have ntermediate | onp.4. Fluency
students research the average temperatures in Intermediate Have students look at p. 4. Which animal lives in Activity 9 Write the sentences on the board. Have partners take
each season in their environment. the woodlands, grasslands, rain forest, and swamp? turns reading them aloud.

Early Advanced/ Have students look up the word wild in a dictionary
anced

Before the weather changed, a gentle breeze lifted the curtain.
Adv: and write the word and definition in their

When the hurricane hit, the wind and rain knocked down trees.

notebooks. Ask them to review the anmals on Teaching Resources Streets were flooded; bolts of lightning looked like arrows in the
. P. 4-5. Are they wild animals? What is the * Workbook, p. 61 sky. | was glad to be safe inside the shelter with my family.
Teaching Resources difference between a wild animal and a pet? « Transparencies, p. 42
o Audio CD “‘;g' * Audio CD
For extra practice, use the DVD, CD-ROM, For extra practice, use the DVD, CD-ROM,
and worksheets on the Companion Website.

and worksheets on the Companion Website.
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Pearson Longman Keystone is a multi-level four skills language
development program that accelerates students’ academic achievement
through scaffolded, sustained instruction and learning and language
development strategies.

Student Edition

® Six thematic units per level are organized around a Big Question.

® Critical academic vocabulary and key words are explicitly taught
before each reading.

® Connected learning opportunities allow students to demonstrate
their mastery of the skills covered.

® Well-organized instructional support provides a clearly defined
roadmap of instruction.

Teacher’s Edition

Contains everything you need to support your learners, including
easy-to-use, step-by-step lesson planning tools, strategies for
differentiated instruction and tools to accelerate language development.

Technology Resources

® Student eText ® Online Success Tracker
® Jeacher elext
® AudioCD

® Video DVD

® Companion Website

® F[lashcard Apps for iIOS

Pearson Longman Keystone builds student capacity by focusing on both language proficiency
and academic knowledge. Explicit lessons accelerate language acquisition, reading comprehension,
vocabulary, and oral and written communication skills.

o o From Project Mulberry
@The Big Question ) inda Sue Park
How does the natural
world affect us?

Connection to the Big Question
There are harsh trade-offs of raising silkworms for
their silk.

Teaching Standards L.71,L.7.2, L.7.4.b, L.7.4.c,
L.74d,L.76, RL.7.1, RL.7.2, RL.7.3, RL.7.4,
RL.710, SL.7.1, SL.7.6, W.7.2, W.7.2.d, W.7.4,
W.7.5, W.7.10
Practicing Standards L.7.4.a, RL.75, RL.77,
RL.7.10, SL.7.1.a, SL.7.2

G Common Core
State Standards

* The Big Question Students use a graphic and
discuss how the natural world affects them.

« Build Background ~ Students learn when and
where caterpilla threads were first made into silk.

PREPARE TO READ

VOCABULARY « Learn Key Words  imagery, sensory details

* Learn Academic Words cycle, dramatic,
percent, project

* Word Study prefixes

+ Reading Strategy Predict

READ Set a Purpose for Reading _Students read to
learn about the life cycle of silkworms and how to
raise them for their silk.

- Comprehension In Your Own Words.

+ Discussion « Response to Literature
+ Learning Strategy

+ Grammar _Adjective Order
+ Writing  Description of an Object

REVIEW AND PRACTICE

GRAMMAR AND WRITING

Reading 1 Reading 2

“Ecosystems: The Systems
of Nature”

Connection to the Big Question

A science article about the relationship between living

things and their environment.

Teaching Standards L.7.1,L.7.2, L.74.c,L7.4.4d,

SL.7.6, W.7.2, W.7.2.a, W.7.4, W.7.5, W.7.10
Practicing Standards |.7.4.a, RI.7.7, RI.7.10,
RST6-8.10, SL.7.1.a

* The Big Question Students use a graphic
organizer and discuss their own experiences
with nature.

« Build Background ~Students learn what an
ecosystem is and what it comprises.

« Learn Key Words nonliving, nutrients,
organism, photosynthesis, reproduce, species

* Learn Academic Words consume,
environment, interact, similar, survive

« Word Study Digraphs

+ Reading Strategy Preview

Set a Purpose for Reading  Students read to
find out how living things are dependant on their
environment.

« Comprehension  + In Your Own Words

* Discussion « Read for Fluency

* Extension

« Grammar _Appositives and Comparatives
« Writing Description of a Place

Reading 3 Reading 4

“Ali, Child of the Desert”
by Jonathan London

Connection to the Big Question
People living in the desert face many challenges.

Teaching Standards L.7.1,L.7.2, L.7.4.c, L.74.d,
L754a,L76 RL71,RL7.2 RL7.3 RL74,
RL.710, SL.7.1, SL.7.6, W.7.2, W.7.2.a, W.74,
W.7.5, W.7.10

Practicing Standards |.7.4.a, RL.7.3 RL.75,
RL.7.6, RL.7.7, RL.7.10, SL.7.1.a, SL.7.2

* The Big Question Students discuss how the
natural world affects them.

* Build Background Students learn about the
Kingdom of Morocco,

« Leamn Literary Words  figurative language,
personification, setting

+ Learn Academic Words adapt, capable,
concluded, rely, route

+ Word Study  Compound Nouns

« Reading Strategy Visualize

Set a Purpose for Reading  Students read to find

out how people living in the desert are affected by

the natural world.

« Comprehension « In Your Own Words

+ Discussion « Response to Literature

+ Grammar _Simple Sentences
+ Writing  Description of a Person

“Blowing up a Storm”

Connection to the Big Question
Weather is one natural element that affects people.

Teaching Standards L7, L.7.2, L74.c, L7.44d,
L.7.6, RI7.1, RI.7.2, RI.7.3, RI.7.4, RI.7.5, RST.6-8.1,
RST.6-8.4, RST.6-8.7, RST.6-8.10, SL.7.1, SL.7.1.a,
SL.7.6,W.7.2, W.7.2.a, W.7.4, W.7.5, W.7.7, W.7.8,
W.7:10, WHST.6-8.7, WHST.6-8.8

Practicing Standards L.7.4.a, RI.7.7, R1.7.10,
RST.6-8.4, RST.6-8.10, SL.7.1.a, W.7.2.c

* The Big Question Students discuss how the
natural world affects them.

* Build Background  Students learn about
hurricanes.

« Learn Key Words  evacuate, eye, heed,
hurricane, technology

* Learn Academic Words available, consist,
create, process, reverse, source

« Word Study Spelling Long a

« Reading Strategy /dentify Main Idea and Details

Set a Purpose for Reading  Students read to find
how hurricanes form and what happens when they
reach land.

+ Comprehension + In Your Own Words

* Discussion « Read for Fluency

* Extension

« Grammar _Subject-Verb Agreement
« Writing  Description of an Event

Students use the website, CD-ROM/e-book, and
iPad apps to reinforce skills in this reading.

| g TECHNOLOGY

Students use the website, CD-ROM/e-book, and
iPad apps to reinforce skills in this reading.

Students use the website, CD-ROM/e-book, and
iPad apps to reinforce skills in this reading.

Students use the website, CD-ROM/e-book, and
iPad apps to reinforce skills in this reading.

Read more about pacing online at

www.LongmanKeystone.com

LN\ English Learning

[sIoP"] SIOP® in Practice Lesson Preparation T, Building Background T7,
< Interaction T9, Input T11, Review

and Assessment T13

(amse) A+RISE® Strategies
PROFESSIONAL DEVELOPMENT

Vocabulary Card V10 T7, Writing Card W10

IMSweb® Oral Reading Checklist T9
AMSwet; PROGRESS MONITORING

SELP2 Reading T11, Listening and Speaking T13, Writing
ASSESSMENT Conventions T15, Writing T17

T2A

Lesson Preparation T19, Building Background T21,
Review and Assessment T29

Vocabulary Card V/9, Phonics Card P6 T21,
Fluency Card F2 T29, Writing Card W2 T33

Oral Reading Checklist T24, Reading Curriculum-
Based Measurement T26

Reading T21, Reading T29, Writing
Conventions T31, Writing T33

Reading 3

Lesson Preparation T35, Building Background T37,
Lesson Delivery T39, Strategies T43, Practice/
Application T4S, Review and Assessment T47

Vocabulary Card V10 T37, Writing Card W2 T51
Reading Curriculum-Based Measurement T43,
Oral Reading Checklist T45

Reading T41, Listening and Speaking T47, Writing
Conventions T49, Writing T51

Lesson Preparation T53, Building Background T55,
Practice/Application T57, Interaction T59, Review
and Assessment T61

Writing Card W10 T65

Oral Reading Checklist T58, Reading Curriculum-
Based Measurement T63

Reading T58, Listening and Speaking T61, Writing
Conventions T63, Writing T65

Download a unit overview at:

T2B

www.pearsonglobalschools.com/keystone2013
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Grammar and writing concepts are taught
with each reading. They incorporate extensive
use of modelling and provide plenty of

Put It All Together provides
extension and assessment

eaching a unit

Teaching a reading

oee opportunities in multiple Each reading includes background building, vocabulary : ating |
ceo®® PP P ' practice. Culminating in Put It All Together
° .
° . . . e Py .
. modalities. build d d f oo
o uillding, a reading strategy, and activities for Lot workshops at the end of each unit.
L]
L] L]
° . Vs °
Y L]
o comprehension, grammar; and writing.  _.*
L]
° o®
L]
[ L J
Put It All Together
Adjectival Phrases: Adjective Order Write a Description of an Object
LISTENING & SPEAKING WORKSHOP. [Fll PRACTICE AND PRESENT uUse your st of 2, Speak siLLs Adjectives describe nouns. More than one adjective to describe a At the end of this unit, you will write a descriptive essay. To do this, you
= ; N your ) noun is called an adjectival phrase. An adjective or adjectival phrase will need to learn some of the skills used in descriptive writing. When
steps as the written outline for your presentation. o A S - ) h N > -
Presentation Keep your outline nearby, but practice explaining Learning Strategy: Request usually comes before the noun it describes. There are different kinds you describe something, you use sensory details that appeal to the
the steps in your process lwithout reading them assistance. Ask a friend or of adjectives. Some adjectiyes tell oRinions, some describe siz.e, ste reader’s five senses. SensoryA details help readers see, hear, smell, taste,
o . . word-for-word. You may want to look in a mirror classmate to listen and give are colors, and some describe materials. When you use an adjectival or feel what you are describing. For example, the word dark appeals to
You will give a presentation that explains a process. as you talk. Then request assistance from a friend :)ere:i::;f o y:l;; Lerar':hl;::ta‘ﬁ: phrase, place the adjectives in the order shown in the chart below. the sense of sight, and sticky to the sense of touch.
n THINK ABOUT IT Look back over the readings in this unit. Talk in small or family member. Ask him or her to listen to your possible. Listen to the tape together, Adjectival Phrase Noun
groups about the natural world. Think of natural processes and nature-related presentation and give feedback. Ask if any steps and find places where you can GHE T & el WitinaTs: a
activites that take time to complete. Write down your ideas. are unclear. Change your outline and visuals as improve your presentation. pinion ize olor aterial f.l ing Promp! N B . .
Work together to develop a list of processes you know something about, needed to clarify your process. Keep practicing You may want to use words like Iputitintoan  interesting little glass jar. Write a paragraph dessrlblng a ||v|n9 thing you have observed in
for example: until you know your presentation well. first, next, then, and lastto help I bl ik ibb nature, such as a beautiful flower, bird, or tree. Choose sensory
Jisteners follow the steps | usea narrow lue il ribbon. y ! o
© how to make a birdhouse Deliver Your Presentation Look at your :’nﬂ:;:;:cz:'s follow the steps in details to help the reader see or experience this _ob]ect or creature.
© how a seed becomes a flower audience as you speak. Emphasize key ideas by - . Use cgntent-basgd words apd l.)ther newly acquired vocabulary
© how caves are formed poi:(ing to a graphic. Slow down when ,{ou come ;raftlﬁﬁ e di — that fit your topic. Place adjectives in the correct order.
to the most important steps, or restate them at STy SN jork with a partner. Copy the dialogue below into your
n GATHER AND ORGANIZE INFORMATION Choose a process the end. of your tallf. If you explained how to mak.e 9 - notebook, putting the adjeclive.s in parenthes.es in the corr.ect . . )
from your group’s list. Write down the steps in the process. Also write any something, _|Ike a l?lfdhouse, show an example of it Ts:e‘i;\:;tss or make drawings as order. Then take turns role-playing the following conversation. n PREWRITE Begin by choosing a topic.
questions you have about it. to the class if possible. ¥ i Example: Julia has a_white _cotton_(cotton, white) cloth.

Think about what you are hearing.
Does it make sense? If not, seek Patrick: What are you doing with that
clarification. Ask questions at the cloth?

end of the presentation. When

" . : * Think about a living thing you can describe clearly.
Research Go to the Internet or the library to get information. Take notes on

what you find. Make sure you understand each step in your process.
Order Your Notes Make a numbered list of simple steps to explain the
process you have researched.

Use Visuals Make a poster of drawings and

diagrams that illustrate the steps in your
process. Use numbers or arrows to show
the order of your pictures.

(white, large)

I} EVALUATE THE PRESENTATION
You will improve your skills as a speaker and a
listener by evaluating each presentation you give P

responding give clear, thoughtful
and hear. Use this checklist to help you judge et 10 show el you were
your presentation and the presentations of listening carefully.
your classmates.

* Ask yourself which sensory details best describe it.

« List your ideas in a graphic organizer.

Julia:  'm going to embroider an egg and worm with
(cotton, regular) thread, and use
thread for the cocoon.

(beautiful, silk)

Here’s a word web created by a student named Andrew:

Patrick: Great. Maybe | can bring my mom’s
(silk, red, fancy) scarf, too.
Nice idea. Silk is amazing. It's hard to believe it comes from

Detail:

- STRENGTHEN YOUR
shinng

[V Did the speaker clearly identify the steps in
P Y Yy P % SOCIAL LANGUAGE Juli

2
the process? . . . these (white, little, odd) cocoons. black legs
[V Were the steps in the process well explained Describing a process means
and illustrated? Cﬂlﬂmll-lﬂicﬂ(\ﬂglz\m!.‘ Goto Apply GRAMMAR CHECK
. ‘www.LongmanKeystone.com
) [V Could you understand the speaker’s words? and do the activity for this Write five sentences using adjectival phrases about objects you see in Before a noun,
Abirdhouse P> [V Did the speaker know the process well? unit. This activity will help you your classroom. Then read your sentences to a partner. what is the correct

expand your vocabulary using
high-frequency English words
necessary for identifying and
describing people, places, and
objects.

order for adjectives
describing color,
material, size, and
opinion?

[V what ions do you have for improving

N Example: There is a large black bookcase in the corner.
the presentation?

Delail: feels like
Aluttaring cotton.
balls
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Review and Practice )} e,

Link the R in i i j ®e

the Readings Media Literacy & Projects - » DISCUSSION .o, r

. — °
Critical Thinking Work in pairs or small groups. Choose one of these projects: Discuss in pairs or small groups. ° Face your fellow
Look back at the readings in this unit. Think about what they have in [l Wiite a poem about a fiving or nonliving thing. Use 1. Why do you think so many more people died during The Grea® | Sudénts duinga
common. They all tell about nature. Yet they do not all have the same personification. Then read your poem to the class. COMPREHENSION Storm of 1900 than died during Hurricane Ike? © o LCtassroom discussion.
purpose. The purpose of one reading might be to inform, while the Recall 2. How do scientists use information to protect people? ° .
purpose °ff a"‘:‘the’;"gh‘ Ibe to entertain ;f’fpefsulad& In add'“"r:‘r the n List the living and nonliving things around you. Take photos or eca ) Q How does the natural world affect us? Weather is a large part °
C:"tf"‘;r ea.ct reading r‘e I:teskm ’:t“’e : ter?tnt ly. Now copy the draw pictures. Make a poster to show how things interact. Then 1. What was the source of Hurricane lke? of how we experience the natural world. As you learned, some
chart below into your notebook and complete it. share your poster with the class. 2. What is the “eye” of a hurricane? weather can be extremely dangerous. Do you think people should
- n o P . C hend be forced to evacuate their homes during a hurricane? Explain. : .
UBErIy Eloss g Mestion LK IE 0o you think ua and Patrick will win the contest a the sate fai? omprenend ) Review and Practice pages let
From Project Mulberry to entertain Write a detailed plan and make a drawing for a different project. 3. What happens when a storm makes contact » READ FOR FLUENCY )
Research ideas on the Internet. Then share your ideas with a with a large body of warm water? teachers monitor student
“Ecosystems: The Systems of Nature” classmate. 4. How are hurricanes categorized? V\:‘hen we read alould tod(ommuni(akte rneaning, we‘group \;vords ::1(9
Analyze P rases, pause or slow down to mal e important points, and emphasize
“Ali, Child of the Desert” The setting is a desert, which n Write a diary excerpt from Ali's perspective about his journey in s, wiat do you think Hurricane Ike taught the important words. Pause for a short time when you reach a comma and p rOgreSS In com prehens 1on
. ; ! g 2 the desert. Include details about the desert and the people that - \ 'YG ' i 9! for a longer time when you reach a period. Pay attention to rising and
Desert Women is part of the natural world. he met. Then read it aloud to the class, people of Galveston? A Afallen tree falling intonation at the end of sentences. and fl uency.
6. What is one interesting fact you learned about hurricanes? K with h hf h di .
“Blowing Up a Storm” Further Reading Work with a partner. Choose a paragraph from the reading. Discuss

Discussion

Discuss in pairs or small groups.

Q How does the natural world affect us? Think about the readings.
How did learning about silkworms affect Julia? What parts of the
natural world affect your life? How are the living and nonliving
things in the desert affected by the desert environment?

Choose from these reading suggestions. Practice reading silently with
increased ease for longer and longer periods.

White Fang, Jack London

In this Penguin Reader® adaptation of the classic story, White Fang is
a young wolf born in northwest Canada. One day, he is taken to an
Indian camp. In his new life, he must learn the ways of men and dogs.

The Yearling, Marjorie Kinnan Rawlings

Jody Baxter lives on a lonely farm with his poor, hardworking family.
When a young deer loses its mother, Jody takes it home. Set in Florida,
this story has wonderful descriptions of the natural world.

Everglades Forever: Restoring America’s Great Wetland, Trish Marx

8. If you were to create a hurricane emergency kit, what would
you include?

>» IN YOUR OWN WORDS

Summarize the story “Blowing Up a Storm” for a classmate. Find six
important facts to include in your summary. Use the following chart
to help you organize your work. Use these facts to write a summary in

L]
o
o
L]
(]
L]
L]
L]
L]
L]
[ ]
L]
L]
o
[ ]
L]
L]
L]
L]
L]
L]
L]
L]
[ ] paragraph form.
L]
[ ]

Connect which words seem important for communicating meaning. Practice
7. What dangerous weather conditions occur where you live? pronouncing difficult words. Take turns reading the paragraph aloud '—

and give each other feedback.

‘Workbook
» EXTENSION

Now that you have read about Hurricane Ike, go online and research
another major hurricane or natural disaster, such as Hurricane Katrina
in New Orleans, or the earthquake in Haiti. Focus your research on
how the event affected the people who live there, and how their lives
changed. Collect photos and firsthand accounts, if possible. Present
your findings to the class.

<« Hurricane Katrina hit

Follow a group of frienc.is from Homestead, Florida, as .lhey explore the .. \ r / southeast Louisiana in 2005.
L in /< th e Re Gd i ngs prOVI d es ::tal::yl aigzuak:(i ;z\s"ers;rt?;:t of the Everglades National Park and .. ﬁms:ml;m?;m
assessment practice, Big Question * P

wrap-up, and a fluency check.

Before You Go On
questions check
comprehension.
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Opening the world of learning

through technology

The Pearson English Learning System can be delivered with an array of digital
supports that adapt to your level of technology readiness — whether it's using print
resources supplemented with online resources or delivering the entire system online
through a single portal. We can tailor a solution that fits your needs.

For Pearson Longman Keystone and Pearson Longman Cornerstone it
contains a wealth of resources including video scripts, bell-ringer activities, project links,
and other digital assets that provide hands-on digital activities.

Pearson English Learning System is incorporated throughout the Teacher’s

Edition making it easy to monitor students’ progress with frequent opportunities to
assess. This includes SIOP® and A+RISE® for professional development, AIMSweb®
for progress monitoring, and SELP 2 for assessment.

Learn more at
www.pearsonenglishlearningsystem.com

e lexts for teachers and students

Highlighting, notes, bookmarks, full-text search, audio synched with text,
multiple-page view with zoom and access to interactive media all make teaching
and learning easier.

Flashcard apps

Reinforce vocabulary development by providing fun flash cards for vocabulary
taught in the program, as well as new words that students choose.

Success Tracker

Provides online formative assessment and remediation management to help
teachers provide personalized instruction for each student.

Stanford English Language Proficiency Test 2

The SELP 2 helps teachers evaluate the listening, reading, comprehension,
writing, and speaking skills of English learners and focuses on both social and
academic language. It has an easy-to-use online scoring and reporting tool that
gives teachers useful data to inform instructional decisions.

ALL
TOGETHER.
NOW.

Introducing a single, urified system.
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Reach all your
English Language Learners

on their personalized pathway today!

CORMNERSTOME EARSOM L

hl :.i*nilf POCKETS r\i\\u‘sxti

Pearson Longman Cornerstone and Pearson Longman Keystone are
more than just English language programs. They provide a complete
suite of products, services and ongoing support to ensure your students
accelerate their language proficiency and academic success.

Learn more at www.pearsonglobalschools.com

Find your local Pearson Consultant at
www.pearsonglobalschools.com/contact




